
проблеми фізичного виховання і спорту   № 7  / 2011

111

Goals of participation in physical education classes
Rahim Ramzaninezhad, Farhad Rahmaninia, Mehr Ali Hemmatinezhad, Nooshin Benar, Misagh Hoseini Keshtan 

University of Guilan, Iran

Annotation:
The importance of physical education in school 
life and for health points to the need to the better 
understands goal’s participation of students in 
school education classes.  This study was an 
attempt to investigate students’ goals for participates 
in physical education (PE) classes. 455 random out 
of 72673 students of junior and senior high schools 
with the age range of 11 to 19 years (M=14.67). 
A 28-items survey was administrated to assess 
(a) demographics and (b) Purposes for Engaging 
in Physical Activity (PEPAS), on a 5-point Likert 
scale [23]. A panel of experts (n=10) reviewed the 
translated from of survey and provided feedback and 
comments on content validity of the instrument, and 
50 student participated in pilot study. The analysis of 
the result indicated that the Individual development 
(the physiological efficiency and Psychic equilibrium) 
was rated the highest goal of participating in physical 
activity followed by the social interaction (the group 
interaction and cultural involvement) and the 
environmental coping (the spatial orientation and 
object manipulation). One-way Tukeys’ post hoc 
comparison revealed significant difference between 
groups of subject differentiated on the basis gender 
age, Junior/senior high school, physical activity out 
of school, school team member ships, and physical 
activity on summer & holidays as Independent 
factors. The multivariate effect of these factors on 
some of the student’s purpose was significant. The 
unvaried analyses showed that these factors had a 
significant effect on some of goals. These findings 
indicate the importance of ranking of students’ 
purposes for engaging in PE classes. It is also 
necessary that these goals to be considered by the 
parents & teachers point of view.

Рахим Рамзанинеджад, Фарад 
Рахманиниа, Мер Али Хеммати-
меджад, Ноошин Бенар, Мисаг Хо-
сени Кештан. Цель участия клас-
сов в физическом воспитании. 
Важность физического воспитания 
в школьной жизни и для здоровья 
учеников указывает на необходи-
мость лучшего понимания цели 
участия в физическом воспитании 
в классах школы. Это исследова-
ние было попыткой исследовать 
цели учеников в принятии участия 
в физическом воспитании (PE). Ис-
следование проводилось по 28 пун-
ктам, чтобы оценить (a) демогра-
фию и (b) цели для привлечения в 
физическую активность (PEPAS) по 
шкале Лайкерта с 5 пунктами [23]. 
50 учеников участвовали в пред-
варительном исследовании. Срав-
нение Тукеиса показало, что суще-
ствует значительная разница между 
группами исследуемых по возрасту, 
в младшей / старшей школах, по 
физической активности учащихся в 
школе, во время летних каникул и 
во время праздников. Все эти фак-
торы, как показали исследования, 
имели существенное влияние на 
вовлечение школьника в класс по 
физической культуре. Также необ-
ходимо, чтобы эти цели поддержи-
вались родителями школьников.

Рахім Рамзанінеджад, Фа-
рад Рахманініа, Мер Алі 
Хемматімеджад, Ноошін Бе-
нар, Місаг Хосені Кештан. Мета 
участі класів у фізичному 
вихованні. Важливість фізичного 
виховання у шкільному житті 
і для здоров'я учнів вказує на 
необхідність кращого розуміння 
мети участі у фізичному 
вихованні в класах школи. Це 
дослідження було спробою 
дослідити цілі учнів у прийнятті 
участі у фізичному вихованні 
(PE). Дослідження проводилося 
по 28 пунктам, щоб оцінити (a) 
демографію і (b) цілі для залучен-
ня в фізичну активність (PEPAS) 
за шкалою Лайкерта за 5 пункта-
ми [23]. 50 учнів брали участь 
у попередньому дослідженні. 
Порівняння Тукеіса показало, 
що існує значна різниця між гру-
пами досліджуваних за віком, 
у молодшій / старшій школах, 
по фізичній активності учнів в 
школі, під час літніх канікул і 
під час свят. Всі ці фактори, як 
показали дослідження, мали 
істотний вплив на залучення 
школяра в клас з фізичної куль-
тури. Також необхідно, щоб ці 
цілі підтримувалися батьками 
школярів.
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цели участия, физическое воспи-
тание, индивидуальное развитие, 
социальное взаимодействие.

цілі участі, фізичне виховання, 
індивідуальний розвиток, соці-
альну взаємодію.

Introdution.1

Many countries with different cultures have expressed 
concern about the quantity and quality of school PE 
programs that provide students with an opportunity 
to be active in PE classes in ways that emphasize their 
lifelong health-related physical activity goals. It is 
physical educator experts’ roles to provide opportunities 
in the schools for students according to a theoretical and 
practical base that will bring enjoyment while teaching 
the essentials for successful participation. Therefore, 
the physical education activity program is one of the 
important parts of the regular school program and that 
the goals for this program are in accord with the mission 
of the school at large [19]. International aim of PE exists 
that emphasizes on individual growth and development. 
However, purpose for engaging in physical activity 
differs between nations and cultural groups.  The research 
on the cross-cultural compare is one of the 22 purposes 
identified in the Purpose Process Curriculum Framework 
(PPCF) that revealed a number of cross-cultural 
differences in priorities among the purposes of PE among 
curriculum specialists & teachers in England, Japan, and 
the USA, focusing on cardio-respiratory efficiency, joy of 
movement, challenge and teamwork. Although, Pangrazi 
and Gibbons (2009) noted that the primary mandate of 
© Rahim Ramzaninezhad, Farhad Rahmaninia, Mehr Ali 
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physical education (PE) programs in Canadian schools 
is to help students develop the skills, knowledge, and 
attitudes necessary to be physically active throughout 
their lives, respondents from all countries indicated that 
cardio-respiratory efficiency and joy of movement are to 
be of high priority [15, 22].

Ram (1999) found that PE goals are constantly 
shifting together with guiding national values. The 
direction seems to be from cultural values mobilized 
to meet nation expectations toward a culture, which 
focuses on individual interests and needs. Thus, the part 
of the statement related to describe parents and students’ 
expectation regarding physical education’ aims and 
curricula [18]. Phillips and Carlisle (1983) indicated there 
is a variability of teachers to analyze student needs and 
provide appropriate instruction [17]. Some researchers 
such Bresson and wild (1998) emphasized the role of 
balance between teacher and student objectives and others 
emphasized considering the priority of physical education 
goals and objectives [3]. For example, Malina (1989) 
and Stratton (1996) focused on physical fitness, whereas 
Stork and Sanders (2000) focused on pleasure & fun [12, 
24 & 25]. Canadian physical educators placed emphasis 
upon fitness and the development of skills for future life-
styles and British teachers attached more importance to 
fun and the promotion of team spirit as major physical 
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education goals. These collected data involved mainly 
the perception of researchers and teachers concerning the 
physical education goals. However, they need to pay more 
attention to students concerning the value and meaning of 
physical education objectives and their preferences [26].

Teacher and education class to be comparable to that 
of a system of social life, and students are activity on 
the center of the system (class). Grant (1992) stated that 
interaction of student should be positive and meaningful 
to teacher and curriculum [8]. The physical educator 
therefore makes an attempt to find out students purposes 
(Smoll & schuntz, 1980), as well as teaching on a time-
table basis [11, 21]. Students likely participate in various 
purposes in PE class and follow different purposes vs. 
physical educators’ objectives. Teachers must get more 
involved in planning and teaching with an increased 
focus on student needs (Ennis, 1992), and gain a clear 
understanding of students’ purpose, so that he/she can 
create maximum concord between the lesson plan and 
students’ purpose [5]. With this regard, Lambdin and 
Steinhardt (1992) hold that learning depends on clear 
and realistic understanding of curriculum and student 
objectives [10]. Burnett & Tonder (1990) concluded that 
majority of pupils experienced physical education as a 
school subject which primarily dealt with general health 
and fitness [4]. Mckenzie, Alcaraz, and Sallis (1994) 
indicated that the children (fourth and fifth grade class) 
preferred skill-related over health-related activities [14]. 
In an interesting study, 255 students enrolled in the PE 
program to determine which PE objective student is 
considered to be the most and the least important. The 
results revealed that having fun, getting regular exercise, 
and keeping in good health and physical condition were 
the most important ones. In addition, the 24 participation 
motives loaded on four factors: (a) self-worth, (b) 
physiological parameters, (c) social affiliation and (d) 
lifetime use [1]. Blitzer (1994) in a case study of students’ 
perception of experience in a sport skill case reported 
that fun, enjoyment, and socializing were important to 
participants [2]. In Canada some researchers (Felton 
et al., 2005; Flintoff & Scraton, 2001; Pate et al., 2005; 
Schofield et al., 2002; Ward et al., 2006) have identified 
several key features teenage girls look for in their 
PE programs. These features include (a) a choice 
of a variety of physical activities with a focus on 
individual lifetime activities, (b) the opportunity to 
develop relevant physical skills and personal fitness, 
(c) a positive learning environment that includes 
being with friends and protection from harassment, 
(d) an emphasis on enjoyment of physical activity, 
and (e) active involvement of students in course 
development. This diversity may be reflected in teachers’ 
goals for student learning and expectations and differences 
among nations, cultural groups, student gender, class 
grade, units and lessons plans [6, 7, 16, 20 & 27]. The 
aims of this study were to investigate the part of Iranians 
Junior and high school students’ goals for participation 
in PE classes and comparisons with international aim of 
physical education curriculum.

Method.
Subjects. The target population was all high schools’ 

students in Rasht (the North of Iran), and 455 students (191 
girls & 264 boys) selected randomly of eight Junior high 
schools (n=220) and eight senior high schools (n=235) 
in four different regions (north, south, west and east of 
city). Age range of girls (M=14.62, SD=1.1) and boys 
(M=14.72, SD=2.01) in this study were 11-13 (35.3%), 
14-16 (38.4%) and 17-19 years (26.3%), respectively.

Instrument. Steinhard M.A et al. in 1988 developed 
“The Purposes for Engaging in Physical Activity Scale” 
(PEPAS). This instrument has been designed to assess 
reasons for participating in physical activity (PA) on a 
5-point Likert scale ranging from strong disagreement (1) 
to strong agreement (5). The scale is intendment for such 
populations as student, participants, parents, classroom 
teachers, and school administrators, whose attitudes 
toward physical activity participation may be of interest. 
The “PEPAS” translated by the department of English 
language in Guilan University. A panel of experts (n=10), 
including the members of physical education, psychology, 
and educational management departments completed the 
survey and provided feedback on additions/deletions 
of the items and comments on content validity of the 
instrument. In order to gain a better understanding of the 
items, the phrase” “my goal” was added to the beginning 
of the 22-items. In addition, a number of the items were 
worded negative to minimize bias. The final stage, 55 
students took part in the pilot study. The scales` test-retest 
(after six weeks) reliability, a mean Cronbach`s coefficient 
alpha of 0.78 and .082 was computed for junior and senior 
high school students, respectively. Two sub goals were 
utilized in the study of each purpose as follows, individual 
development (a) physiological efficiency (3- items) and 
(b) psychic equilibrium (4- items). Environmental coping 
(a) Spatial orientation (3-items) and Object manipulation 
(3-items); and social interaction (a) group interaction 6- 
items) and (b) cultural involvement (3-items).

Procedure. After pilot study was completed, the two-
part questionnaire was constructed to seek information 
about personal demographic (6-items) and the PEPAS 
(22-items). Initial contact was made by a formal letter 
from PE and sport science faculty to manager of PE and 
sport department in the Education Ministry of Guilan 
state. Having been granted permission, the questionnaires 
and answer sheet were direct distributed among students. 
Physical Educators were provided with adequate 
information’s for efficient cooperation. All questionnaires 
were completed by students under the supervision of the 
teachers in classroom conditions. Teachers, who were 
already familiar with testing procedures, checked the 
questionnaires to make sure that they had been properly 
completed when they were handed in. In this way, no 
data were missed. Administration of the procedure took 
approximately 20-25 minutes.

Stoical Analyses. Descriptive statistics were completed 
first to present a profile of students’ physical activity. Single-
factor multivariate analysis of variance (MANOVA) and 
univariate analysis of variance (ANOVA), followed by 
Tukeys’ post hoc test were used at level of p<0. 05.
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Results and Discussion.
A total of 96% (n=348) and 46% (n=270) of students 

were active physically in PE classes and out of schools, 
respectively. From 129 students (28%) that participated 
on schools’ competitive programs, 87 students (67%) 
were active on team sports. Also, from 145 students 
(32%) that had been more active on sports’ clubs and 
extracurricular programs in summer and holidays, 72 
students (50%) participated on team sports. The results 
indicated that students purposes for engaging in PE 
classes were individual development (M=4.13, SD=0.73), 
social interaction (M=3.77, SD=0.69) and environmental 
coping (M=3.36, SD=0.97), respectively. The comparison 
between sub goals of goal participation of student 
demonstrated that physiological efficiency (M=4.12, 
SD=0.95), psychic equilibrium (M=3.99, SD=0.77), 
and cultural involvement (M=3.97, SD=0.91) was rated 
highest goal of engaging in physical activity, followed by 
group interaction (M=3.66, SD=0.78), spatial orientation 
(M=3.46, SD=1.11), and object manipulation (M=3.08, 
SD=1.22) (See figure 1).

The priority of the physiological efficiency and psychic 
equilibrium goals in this study is the same with the priority 
of cardio-respiratory efficiency and joy of movement in 
speakman’s cross-cultural research [22]. In addition, the 
priority of challenge and teamwork in speakman`s study 
is the same with the psychic equilibrium (Individual 
development), and group interaction (social interaction) 
dimensions on “PEPAS”. Thus, focus on physical fitness 
(Malina, 1986 & Stratton, 1996) or focus on fun (Stork & 
Sander, 2000); and focus on fitness & fun by Canadian & 
British physical educators (Vertinsky & Guthbert, 1983) is 
same to extent with this findings [12, 24, 25 & 26]. On the 
other hand, some findings showed the priority of general 
health and fitness (Burnett & Tondar, 1990), having fun 
and keeping in good health and physical condition (Avery 
& Lumpkin, 1987), and fun, enjoyment, and socializing 

(Blitzer, 1994) that revealed the individual development 
and social interaction as be the most important goal of 
students in physical activity [1, 2 & 4]. Therefore, we can 
ignore the role of cultural values (Ram, 1999), and focus 
on individual interests and students’ needs [13, 18].

The results of the multivariate and univariate “ANOVA” 
with the students’ purposes as the dependent variables are 
presented in Table 1. The multivariate effect of gender 
was significant on the environmental coping, (F (28. 
710) = 4.95), and social interaction, (F (16.694) = 4.44). 
The univariate analyses showed that girls and boys had 
high score on the spatial orientation (M=3.59, SD=1.10) 
and group interaction (M=3.70, SD=0.70) purposes, 
respectively. The multivariate effect of age and the type of 
high school were significant only on the social interaction 
(F (15.977) = 2.96) and (F (18.00) = 6.02), respectively. 
Tukey’s post hoc test showed that students with 14-16 
years had higher score on the spatial orientation (M=3.55, 
SD=1.08), and cultural involvement (M=4.01, SD=0.85) 
than students with 11-13 and 17-19 years. Also, results 
showed junior high schools’ students had high score on 
the social interaction (F (11.395) = 6.02) than the senior 
high schools’ students. The multivariate effect of PA in 
out of school, and summer & holidays was significant (F 
(29.457) = 6.34, and F (15.974) = 4.43) on the individual 
development and social interaction (F (14.659) = 7.52 and 
F (9.210) = 3.90). Those students that were more physically 
active had high score on physiological efficiency, psychic 
equilibrium, group interaction, and cultural involvement. 
In addition, the effect of school teams’ membership was 
significant on the environmental coping (F (9.197) = 
3.37) and Social interaction (F (9.205) =2.98). Neither 
the multivariate nor the subsequent univariate analyses 
showed that gender, age, and high school type had any 
significant effects on Individual development. Those 
students that were active on team sports had high scores 
on the social interaction (M=4.24, SD=0.62) than they 

Figure 1. Priority of Student’s Goal Participation in PE
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did participate in individual sports and non-competitive 
activities.

The purposes of these students for engaging in 
physical education activity are likely same with those of 
Japanese, English and American teachers [22]. The fact 
that students and teachers in all these countries regard 
Individual development and social interaction as the most 
important purposes suggests that cultural differences are 
likely not to be significant in student purposes. However 
some researchers and teachers consider different goals 
for participation in PE classes. It is clear that individual 
development includes two important purpose was found 
to be accord with researchers and teachers view of 
points. Although environmental coping was rated the 
lowest rank, this finding doesn’t reduce the importance 
of these activities in schools, because probably the 
student at this have less needs of manipulation skills 
age, or already passed these skills at younger age. Our 
finding might suggest that physical activities in out of 

schools or in holidays and summer has more important 
role on individual development and especially on social 
interaction than physical activities in PE classes or routine 
physical education programs in schools. On the other 
hand, it seems young students more need to cooperative/
associative activities for social interaction.

As indicated previously, physical education curriculum 
should include the activities to attain and to fulfill 
these purposes. Hellison (1991) reported that teachers 
rarely grant adequate importance to social and cultural 
objectives of PE. Therefore, the physical educator can use 
motor activities to create a wide range of opportunities 
for the students by considering the priority of students’ 
purpose or by balancing between teacher objectives, 
physical education goals, and student’ purposes [9]. The 
recognition of students’ purpose in PE classes still requires 
further investigation. Future research is recommended on 
how students’ needs and preferences related to developing 
positive attitudes toward physical activity. Although the 

Table 1
Multivariate and Unvaried Significance Tests on the students’ purposes

Independent Factors

Dependent Variables Gender Age High School 
Type

PA in Out 
EF School

Sport Teams' 
Membership

PA
summer & holidays

Individual Development

Multivariate F 0.99 0.99 1.00 6.34** 2.79 4.43**

Unvaried F

Physical efficiency 0.26 0.37 0.04 12.12*** 3.25 4.71*

Physical equilibrium 0.15 1.32 0.06 4.93* 4.96* 7.79**

Environment Coping

Multivariate F 4.95** 1.94 1.18 1.07 3.37* 1.48

Unvaried F

Spatial orientation 4.81* 3.36* 1.26 0.93 6.69** 2.97

Object manipulation 1.51 2.76 0.60 2.09 1.26 0.83

Social interaction

Multivariate F 4.44** 2.96** 6.02** 7.52** 2.98* 3.90*

Unvaried F

Group interaction 3.67* 2.54 10.37*** 3.77*** 1.40 7.82***

Cultural involvement 1.26 3.47* 1.13 7.25** 4.45* 1.62

           * P<.05                       ** P<.05                         *** P<.05                               1. Physical Activity (PA)
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reliability of the purposes for engaging in physical activity 
scale (PEPAS) had been fulfilled for fourth & sixth 
grades, this instrument used in the research for junior and 
senior high school students, and it seems that the various 
dimensions of physical activities of this period necessitate 
a revision of the question with particular attention to such 
purposes as sport skills development, competitiveness, 
physical fitness and so on. In terms of the priority of the 
Iranian students’ purposes for engaging in PE classes, it 
seems that individual development as is an international 
aim of physical education. Therefore beyond cultural 
differences PE teachers must be more focused on student 
needs. However it is necessary the goal of participation in 
PE classes more studied by researchers.
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